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/ĨŝƌƐƚĐĂŵĞĂĐƌŽƐƐĂ ‘ǁĞůů-ďĞŝŶŐƌŽŽŵ ?ŝŶĂUK law school in 2017, while serving on a periodic review 
ƉĂŶĞůĂƚYƵĞĞŶ ?ƐhŶŝǀĞƌƐŝƚǇĞůĨĂƐƚ ?But even a very brief literature review reveals that (lack of) well-
being among law students  W and among lawyers  W  has been a topic of concern in the USA since the 
mid 1980s, and in Australia since the 2000s. Research has repeatedly demonstrated that law 
students and lawyers have higher incidence of mental ill-health than the general population. This 
book, put togetheƌďǇƚŚĞ ‘ƵƐƚƌĂůŝĂŶtĞůůŶĞƐƐEĞƚǁŽƌŬĨŽƌ>Ăǁ ? ?ŽĨĨĞƌƐƐƚƌĂƚĞŐŝĞƐĨŽƌůĞŐĂů
education providers to promote well-being among students, and thus to have a positive effect on   
the legal profession. Although the specific details of legal education and the legal profession differ 
between jurisdictions, these insights hold value for all of us. 
The book begins from the premise that the legal academy bears at least some responsibility for 
student well-being.  ‘tŚĂƚŝƐƚĂƵŐŚƚ ?ŚŽǁŝƚŝƐƚĂƵŐŚƚ ?ĂŶĚŚŽǁŝƚŝƐĂƐƐĞƐƐĞd are all decisions that 
legal academics make, which have well-ďĞŝŶŐŝŵƉůŝĐĂƚŝŽŶƐĨŽƌůĂǁƐƚƵĚĞŶƚƐ ? ?Ɖ ? ? ? But this sense of 
collective responsibility of law schools is not a given. Many in law schools believe that learning 
resilience, mindfulness, compassion, emotional literacy, and so on, are tasks for individual students, 
ŽƌĨŽƌďĞƐƉŽŬĞƵŶŝǀĞƌƐŝƚǇ ?ŵĞŶƚĂů ?ŚĞĂůƚŚƵŶŝƚƐ ?ŽƌŽƚŚĞƌ ‘ďŽůƚŽŶ ?ƐŬŝůůƐƚĞĂĐŚĞƌƐ ?ŶŽƚĨŽƌĚĞƐŝŐŶĞƌƐor 
deliverers of law curricula. Some would go further, even ƚŽ ‘ŽƉƉŽƐĞĂŶǇĞĨĨŽrts to make legal 
education less stressful and difficult ? ?Ɖ ? ? ? ? ?arguing ƚŚĂƚŝĨůĂǁƐƚƵĚĞŶƚƐ ‘ĐĂŶ ?ƚƐƚĂŶĚƚŚĞŚĞĂƚ ?ƚŚĞǇ
ƐŚŽƵůĚŐĞƚŽƵƚŽĨƚŚĞŬŝƚĐŚĞŶ ? ?Ɖ ? ? ? ?, even taking suggestions that teaching styles might need to 
ĐŚĂŶŐĞĂƐĂ ‘ƉĞƌƐŽŶĂůŝŶƐƵůƚ ? ?Ɖ205). To the extent that a collective, and disciplinary, approach to law 
student well-being remains a contested domain, those who are looking for justifications or 
rationales for the approaches offered by this book will need to look elsewhere. Even the final 
ĐŚĂƉƚĞƌ ?ĞŶƚŝƚůĞĚ ‘ĞĂůŝŶŐǁŝƚŚZĞƐŝƐƚĂŶĐĞƚŽŚĂŶŐĞďǇ>ĞŐĂůĐĂĚĞŵŝĐƐ ? ?ŝƐĞƐƐĞŶƚŝĂůůǇĂďŽƵƚ
strategies of opposition, rather than about explicitly articulating the argument that law schools 
should take some responsibility for student well-being.  
The ĞĚŝƚŽƌƐƉƌŽŵŝƐĞ ‘ĞǆƉĞƌŝĞŶĐĞĚůĞŐĂůĞĚƵĐĂƚŽƌƐƐŚĂƌŝŶŐƚŚĞŝƌŬŶŽǁůĞĚŐĞĂŶĚƌĞƐĞĂƌĐŚŽŶǁŚĂƚ
ǁŽƌŬƐŝŶŚĞůƉŝŶŐƐƚƵĚĞŶƚƐƚŚƌŝǀĞĚƵƌŝŶŐƚŚĞŝƌůĂǁƐĐŚŽŽůĞǆƉĞƌŝĞŶĐĞ ? ?Ɖ ? ? ? Rather than list the 
specific case studies and strategies outlined in the book, many of which are specific to their 
jurisdictional, university or curricular contexts, what follows is a thematic reflection.   ‘tŚĂƚǁŽƌŬƐ ? ?
suggests this book, can be grouped into three broad themes. First, and perhaps most important, is 
an epistemological theme. The notion of bodies of legal knowledge, certain and knowable, 
permeates legal education, in the UK context particularly at its professional stages. The practice of 
 ‘ƚŚŝŶŬŝŶŐůŝŬĞĂůĂǁǇĞƌ ?ŝƐďĂƐĞĚŽŶĂŶŽƚŝŽŶŽĨĚŝƐƚŝŶĐƚŝŽŶďĞƚǁĞĞŶ ‘ůĞŐĂů ?ĂŶĚ ‘ŶŽŶ-legal ? ?ĂŶĚŽĨƚŚĞ
ƐƵƉĞƌŝŽƌŝƚǇŽĨ ‘ůĞŐĂů ?ƐŽůƵƚŝŽŶƐƚŽƉƌŽďůĞŵƐ ? It privileges cognitive and logical modes of knowing and 
understanding; downplaying or even rejecting the affective. Yet this is poor preparation for the 
stresses of legal practice (Foley and Tang ?ƐĐŚĂƉƚĞƌ ? ?ĂŶĚĨŽƌŶŽŶ-adversarial approaches to problem 
ƐŽůǀŝŶŐ ?ƵĨĨǇ ?ƐĐŚĂƉƚĞƌ ? ?The resulting narrowing or crowding out of personal or ethical positions 
also makes it harder to manage ethical dilemmas, a known causal factor in depression among (legal) 
professionals  ?sŝŶĞƐĂŶĚDŽƌŐĂŶ ?ƐĐŚĂƉƚĞƌ ? ?^ĞĐŽŶĚŝƐĂŶĞŶǀŝƌŽŶŵĞŶƚĂůƚŚĞŵĞ ?ǇƉĂǇŝŶŐĐůŽƐĞ
attention to the relations between physical and social environments, and well-being, law schools can 
ĞŶŚĂŶĐĞƐƚƵĚĞŶƚƐ ?ĚĞǀĞůŽƉŵĞŶƚŽĨƌĞƐŝůŝĞŶĐĞĞǀĞŶŝŶƚhe face of the stresses of contemporary legal 
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ĞĚƵĐĂƚŝŽŶŽƌůĞŐĂůƉƌĂĐƚŝĐĞ ?:ĂŵĞƐ ?ĐŚĂƉƚĞƌ ?^ƚĂůůŵĂŶĂŶĚƵĨĨǇ ?ƐĐŚĂƉƚĞƌ ?^ƚĞĞůĂŶĚ,ƵŐŐŝŶƐ ?
chapter ? ?&ŝŶĂůůǇ ?ĂŶĂŶĂůǇƚŝĐĂůƚŚĞŵĞ ?ĨŽƵŶĚŵŽƐƚƐƚƌŽŶŐůǇŝŶdĂŶŐ ?ƐĐŚĂƉƚĞƌ ?ĚƌĂǁƐĂƚƚĞŶƚŝŽŶƚŽƚŚĞ
distinctions bĞƚǁĞĞŶƚŚĞŶĂƌƌŽǁĞƌĐŽŶĐĞƉƚŽĨƐƚƌĞƐƐŽƌĚŝƐƚƌĞƐƐ ?ĂƌŽŶ ?ƐĐŚĂƉƚĞƌ ?,ƵŐŐŝŶƐĂŶĚ^ƚĞĞů ?Ɛ
chapter), and the broader concept of well-being  ?>ĂƌĐŽŵĞ ?ƐĐŚĂƉƚĞƌ ?DĂƌǇĐŚƵƌĐŚ ?ƐĐŚĂƉƚĞƌ ?ŽƵƌŬĞ
ĂŶĚǀĞƌƐ ?ĐŚĂƉƚĞƌ ?. Clear thinking about which of these is being targeted by various strategies and 
interventions is essential to success. 
KŶĞŽĨƚŚĞƚŚŝŶŐƐ/ĞŶũŽǇĞĚƚŚĞŵŽƐƚĂďŽƵƚƚŚŝƐďŽŽŬŝƐƚŚĞǁĂǇŝŶǁŚŝĐŚ ‘ǁĞůů-ďĞŝŶŐ ?ĐĂŶďĞƐĞĞŶĂƐ
a mirror on contemporary legal education more generally. This is not a book that could be used 
directly to support modular teaching, but a book to dip into for inspiration and ideas across the 
curriculum. It is a book that contains ideas not only about promoting (law) student well-being in a 
narrow sense.  Developing professionalism, transitions from school to university to post-graduate 
education, reflective practice, teaching (legal) knowledge as essentially constructed and contested, 
ƚŚĞůĞĂƌŶŝŶŐƚŚĂƚĐŽŵĞƐĨƌŽŵŵŽǀŝŶŐŽƵƚƐŝĚĞŽĨ ‘ĐŽŵĨŽƌƚǌŽŶĞƐ ? ?ƐŽĨƚǀĞƌƐƵƐŚĂƌĚƐŬŝůůƐ ?ŝŶĚŝǀŝĚƵĂů
and group learning, moving beyond narrow legal adversarialism (e.g. to ADR), and above all equality 
and diversity, are matters that concern us as teachers of law. This book reflects on all of those 
contemporary concerns, and more.  
Tamara Hervey, University of Sheffield, UK 
 
